SOLO Taxonomy and Year 7 Learning

In order to improve further the quality of teaching and learning for students we have adopted the SOLO Taxonomy (Structure of
Observed Learning Outcomes) to enhance our teaching. This enables the following:

- Effective scaffolding of learning to engage all students

- Development of higher order thinking skills so that students are stretched and challenged

- Clear feedback and a way of structuring ‘feedforward’ allowing students to reflect upon their work and to improve it
further.

Through SOLO we are able to use a common understanding and language of learning that helps teachers and students to
facilitate and accelerate the learning process. SOLO helps us to describe levels of increasing complexity in the understanding of
subjects. The complexity grows from surface (e.g. knowing and comprehending) to deeper conceptual understanding (applying,
analysing, evaluating and creating). SOLO allows the teacher to precisely target learning intentions, making the learning visible
and transparent for all learners.

This diagram explains the stages of SOLO and the skills that are associated with each stage.
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task with no real connection or understanding, they may have missed the point or need support to make a
start. This is the ‘I have no idea!’ stage. This an important pre-learning stage that is often overlooked. It is
essential that students feel comfortable in placing themselves on this stage. The pre-structural stage could
be at the start of a new topic or possibly at the start of a learning journey.

Pre-structural (Emerging):
© The learning outcomes show unconnected information with no organisation. The student may complete the

Uni-structural (Foundation):

This stage is associated with the students understanding a single fact or a single piece of information. The
learning is often disconnected and limited. This stage is an example of shallow learning. This is the ‘I know
one thing about what we’re learning!’ stage.




Multi-structural (Developing):

This stage is an example of quantitative learning, where the students can simply recall a series
of separate pieces of information and facts. The multi-structural stage differs from the uni-
structural stage simply by the number of facts. The student knows several aspects of the task
but fails to recognise the relationships between them. This is the ‘I know loads of things about
what we’re learning about!” stage.

Relational (Secure):

This stage exemplifies deep learning. The learning now becomes qualitative. Here the student
links and relates the pieces of information, allowing them to have a deeper understanding of the
task or subject. This is the All the things I know I can link together and connect my learning!’
stage.

Extended Abstract (Excelling /Mastery):

This stage is the epitome of deep and profound thinking. Students will rethink their ideas and
look at their learning in a new way. They will then be able to use this as a basis for a prediction,
generalisation, summary, reflection or creation of new understanding or learning. This stage
could be christened the ‘Expert Area’, as this seems easier to explain to students.

SOLO example of physical and chemical properties of materials:
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Please find below a poster used in school to help to explain the SOLO model to our Y7 students

I DON'T KNow
ANYTHING
ABOUT THIS

UNI STRUCTURAL - - -

| CAN DEFINE THE
KEY WORDS

| AN DESCRIBE
My IDEA

INVE GOT ONE
IDEA ABOUT THIS.

MULTI STRUCTURAL --- |

LGk AT ME!L
INE GOT LOTS
OF IDEAS

i

| £AN LIST AMD
DESCRIBE MY IDEAS

- BUT I DON'T KMNOW
HEw) TE LINK THEM

TOGETHER

—'i——lzzmzm--- |

[l CAN EXPLAIN WHY

THINGS HAPPEN AND
APPLY MY IDEAS

| CAN CLASSIFY
AND SEQUENCE |

| CAN LINKE MY IDEAS
TOGETHER

| £AN COMPARE AMD
CONTRAST
DIFFERENT THINGS

EXTENDED ABSTRACT - - -

2
7
\§

| CAM EVALUATE AND
GENERALISE USING
My IDEAS

[ 1 can maxe P‘BEDIGTIGNSI b..& |

AND WRITE HYPSTHESES

NEW CONTEXTS AND
SUBJELTS

| CAN APPLY MY IDEAS T0]

| CAN IMAGINE AMD
CREATE NEW THINGS

e USING MY IDEAS




